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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Old Park Primary School 
and Nursery 

Number of pupils in school  538 

Proportion (%) of pupil premium eligible pupils 41% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021/22 to 2024/25 

Date this statement was published December 21 

Date on which it will be reviewed September 22 

Statement authorised by Mandie Haywood 

Pupil premium lead Mandie Haywood 

Governor / Trustee lead Jenni Ellis 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £333,455 

Recovery premium funding allocation this academic year £8,736 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£342,191 
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Part A: Pupil premium strategy plan 

Statement of intent 

At Old Park Primary School and Nursery, our curriculum is designed to inspire, engage and      
challenge our pupils so that they acquire the knowledge and skills they need to be successful, 
independent and motivated young people, ready for the next stage of education and their future 
in today’s world.  

We use this pupil premium money to fund some important roles within our school. These roles 
are focused on raising academic standards, especially in English and Mathematics, as well as 
supporting children’s emotional and behavioural needs to enable children to learn more              
effectively. Whilst we work closely with other agencies, we also use the money to fund some 
services so that we can offer our children and their families support quickly. We recognise that 
there are a significant percentage of our families whose household income is just above the 
threshold for free school meals. Therefore, in order maximise inclusion, our PPG strategy is        
focussed on supporting as many children as possible. 

 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 High number of Special Educational Needs in the Pupil Premium 
group affects their attainment. 

2 A significant group of children have social and emotional 
difficulties that effect their ability to access learning in the 
classroom. 

3 Pupils arrive in nursery/Reception well below age related 
expectations and there is lack of support with reading at home, 
particularly in KS2 and for phonics in EYFS and KS1. 

4 Gaps in children’s learning as a result of the Covid19 pandemic and 
disrupted schooling over 2 years. 

5 • Attendance of PPG group is below average. 
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Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

To ensure classroom teaching is precise 
and of high quality to meet the needs of 
disadvantaged pupils so they make at 
least expected progress and meet or 
exceed national expectations. 
Interventions are focused on identified 
need and outcomes of intervention are 
measurable 

Disadvantaged pupils and pupils with SEND 
make increased progress when compared 
to previous data. 

Phonics teaching starts in nursery and is 
embedded within all lessons in Reception 
Year 1, and Year 2.  

To embed and sustain a reading culture 
across the whole school. Pupils have 
access to high quality texts both for the 
teaching of reading and free reading. 

Extend pupil vocabulary 

Y1 pupils passing phonic screen will 
increase and be in line with national all 
pupils.  

PP pupils will read regularly.  

Yr2 pupils will pass phonics screen and 
% will be in line with national data. 
Reading attainment is at least in line 
with national. 

Pupils are emotionally ready to access 
learning and progress of these pupils is in 
line with others 

Pupils are emotionally ready to access 
learning and progress of these pupils is 
in line with others. 

The attendance of PPG and SEND is below 
average and that of other pupils. 

Disadvantaged and SEND pupil 
attendance to improve in line with other 
groups. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £169,270 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Increase SEND team to; 
Analyse data and report findings to senior 
managers and SEN Governor. 
Co-ordinate additional support, monitor-
ing effectiveness of provision and meas-
uring impact 
Organise 1:1 work with pupils with com-
plex needs 
Tracking PPG pupils across the school 
TAs in class every afternoon to run inter-
vention groups directed by class teachers. 
Half termly SEN reviews involving all staff 
discussing and allocating teaching assis-
tants to support children 
Individual provision maps monitored for 
SEND children. 
Applications for EHC plans written and 
submitted to LA 
Meetings with parents of SEND/PPG  
Educational Psychologist Package – 16 
sessions of support or assessment 
Learning Support Advisory Teacher – 20 
sessions of training, assessment or re-
views 
Outreach behaviour support. 
Maths on the Move 

Training SENCO, teachers and TAs. 

• Resources for SEN 
Sit and move cushions 
Foot rests 
Pencil grips 
Coloured exercise books 
Coloured overlays 
Writing slopes 
Calm Brain 

Individual Road Safety Awareness 
training 

There is a strong evidence base 
showing the impact that high quality 
interventions can have on the 
outcomes of struggling students:  

• Intensive tuition in small groups is 
very effective  

• Pupils are grouped according to 
specific level or need  

• Pupils’ needs are accurately 
assessed and targeted. 

 

 

 

 

 

 

 

 

 

 

 

 

Pupils have the most appropriate 
resources to support and scaffold 
their learning so that they can fully 
engage with the class lesson. 

1, 2, 3 
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• Teaching Assistants to support 
Speech and Language; 
Staff training for specific speech and 
language programmes for individual 
children – particularly in KS1 and EYFS 

 

EEF - Oral language interventions 
consistently show positive impact on 
learning with slightly larger effects 
for pupils from disadvantaged 
backgrounds 

1, 3, 4 

• CPD for Class based support for 
children to ensure full engagement 

• Training in Colourful Semantics for all 
teachers and TAs 

• Kagan Cooperative Learning 
Structures for group work. 

EEF – Oral language interventions 
have high impact. 

 

EEF – collaborative learning and peer 
tutoring approaches have high 
impact. 

1, 2, 3, 4 

Accelerated Reader and MyOn      
purchased for all classes in KS2 
All children are assessed online and 
reading ages tracked Free-reading 
sessions held in all classrooms. 
New reading books to ensure that 
there is plenty of high-quality books 
at all levels. 
Year group tests which are then        
included in classroom libraries. 
All Y3/4/5 and 6 children have an     
individual login to complete quizzes at 
school and at home. 
RWI lead monitors phonic teaching 
and interventions weekly. 
Reading Sheds purchased to promote 
shared reading at home. 

•  

PILS data for the UK showed that the 
year 5 pupils who liked reading the 
most scored, on average, 45 points 
more than those who said they did 
not like reading 

Teachers cannot improve reading 
skills without also taking account of 
‘access to interesting and meaningful 
reading materials.’ 

There is evidence that ‘reading for 
pleasure has a powerful influence on 
children’s cognitive development, 
especially in terms of their 
vocabulary. 

The Reading Framework – teaching 
the foundations of reading. DfE July 
21 

1, 3, 4 

Phonics 
To track pupil progress in  
Phonics. 
To assess all children termly and      
re-organise groups accordingly so  
children are taught at the  
appropriate level. 

EEF – Phonics approaches have been 
consistently found to be effective in 
supporting younger readers to 
master the basics of reading, with an 
average impact of an additional four 
months’ progress. Research suggests 
that phonics is particularly beneficial 
for younger learners (4-7 year olds) 
as they begin to read. Teaching 
phonics is more effective on average 
than other approaches to early 
reading. 

 

3, 4 

In Harmony (music) 
All children receive specialist music 
lessons. 

Extensive research shows that 
children who play a musical 
instrument make accelerated 
progress in reading. As well as 

1, 3, 4 
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Children from Y2 to Y6 learn an        
orchestral instrument and play in an 
orchestra. 
Transport for children and               
parents/carers to attend music       
performances in the community. 

improving coordination, 
perseverance and listening, music, 
particularly learning an instrument, 
increases memory and develops 
responsibility, self-expression and 
social skills. 

 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £46,798 

 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

• Teaching Assistants to support 
Speech and Language; 
Staff training for specific speech 
and language programmes for 
individual children. 

Training in Colourful Semantics 
for all teachers and Tas 

An additional TA allocation to all 
year groups to provide short-
targeted interventions. 
 

EEF - Oral language 
interventions consistently show 
positive impact on learning with 
slightly larger effects for pupils 
from disadvantaged 
backgrounds 

 

EEF -Children who have high-
quality, structured one to one or 
targeted intervention make 
strong progress. 

1, 3, 4 

Class sets of laptops provided to 
give a high level of access to 
support day-to-day learning. 
 
Bank of laptops to provide to 
families self-isolating due to 
Covid. 

•  

A laptop to use at home enabled 
children to remain connected 
with their class teacher and 
peers throughout lockdowns and 
isolation periods. 

1, 3, 4, 5 

3 hours teacher support from 
the Multicultural Service for 
small group and one to one sup-
port. 
Assessment for new children ar-
riving at school who do not 
speak English 

Multicultural Resources 

Early assessment of children 
arriving with EAL make greater 
progress if they are given 
appropriate support quickly. 

3 
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Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £127,977 

 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

• Safari Inclusion Support 
To provide extra support 
for vulnerable pupils 
through 1:1 and group 
support 
Working to implement 
support programmes for 
targeted pupil premium 
pupils 
Nurture provision KS2. 
Calmbrain Approach 
across school 
Staff are deployed into 
classes to meet the 
needs of children with 
behavioural difficulties. 
Liaison with LA behav-
ioural support 
Applications are made to 
Fair Access Panel/Emo-
tional Health and Well 
Being referral panel/In-
clusive School Forum for 
additional support where 
necessary. 
Work with families to 
complete Early Help as-
sessment or on CiN or CP 
plans. 

 

Behaviour Interventions seek to 
improve attainment by reducing 
challenging behaviour in school. 
Approaches to developing a positive 
school ethos or improving discipline 
across the whole school which also aim 
to support greater engagement in 
learning. Both targeted and universal 
approaches have positive overall effects 
+4 months. There is evidence across a 
range of different interventions with 
highest impacts for approaches that 
focus on self-management and 
rehearsal, including social stories. 

Nurture groups place particular 
emphasis on promoting children’s 
ability to recognise and communicate 
about feeling states in themselves and 
their peers. Improvements in peer 
group relationships have a protective 
function if they generalise into 
children’s lives. Evidence suggests that 
these improvements are sustained in 
nurture group children; reintegration 
into the mainstream class has shown to 
be successful following time in nurture 
groups (Iszatt & Wasilewska, 1997). 

1, 2, 4, 5 

• Emotional Health and 
Well-Being 
ELSA support for chil-
dren’s emotional needs. 
CalmBrain Approach in-
troduced across the 
school to support neuro-
development.  

Interventions which target social and 
emotional learning (SEL) seek to 
improve pupils’ interaction with others 
and self-management of emotions, 
rather than focusing directly on the 
academic or cognitive elements of 
learning 

 

 

1, 2, 4, 5 
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Children/Adults Coping 
with Loss programme 

• Arthog 
All children in Y5 have 
the opportunity to at-
tend Arthog outreach for 
1 ½ days during the year. 
Y6 residential visit to Art-
hog is subsidised for par-
ents not in receipt of 
FSM. 

Arthog hoodies are 
provided for all children 
attending. 

EEF – studies of adventure learning 
interventions consistently show positive 
benefits on academic learning. 

• Education Welfare 
Officer 

• SLA for EWO service to 
monitor attendance and 
work with families. 

Regular attendance is vital to ensure 
that children don’t have gaps in their 
learning and can make links within the 
curriculum. 

 

• Love and Limits group 

• Healing and Feeling 
group 

• Support for families to 
improve behaviour at 
home and support the 
mental health of children 
and parents/carers. 

•  

Parents who feel supported for their 
own mental health, or guidance to 
manage their child’s behaviour, are 
more able to provide a settled, positive 
home environment for their child. 

 

 

Total budgeted cost: £344,045 
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

Due to COVID-19, performance measures have not been published for 2020 to 2021, 

and 2020 to 2021 results will not be used to hold schools to account.  

Children have been regularly assessed against key objectives in the National 

Curriculum age related expectations and these are reported to parents as part of 

a child’s end of year report. 

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

NELI I Can 

  

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following information:  

Measure Details  

How did you spend your service pupil 
premium allocation last academic year? 

Small group support for phonics and 
learning needs. 

What was the impact of that spending on 
service pupil premium eligible pupils? 

Settled year in school. Specific needs 
identified. 

 

 
 


